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How to Write a Memoir 
Título: How to Write a Memoir. Target: Bachillerato. Asignatura: Inglés. Autor: Lucia Carel Aguilera, Licenciada en 
Filologia, Jefa de Departamento de Lenguas Extranjeras. 
 
JUSTIFICTION 
Memoirs are like biographies, but they tend to only cover a slice of the author's life, not his or her entire 
birth to near-to-death existence. When a narrative is about writing a memoir, you have to make choices about 
writing a memoir, you have to make choices about what particular moments in your life you want to explore. 
Just your childhood? Your youth? This summer you fell in love? The holidays you went to Italy? Memoir writers 
begin by making a list to help them remember specific life turning points, a tricky decision or a painful regret. 
Before you begin, flip through a photo album and select a few moments behind your favourite images. Maybe 
you'll write about a key person who made a huge impact on you (a relative, a coach, a teacher, a best friend) or 
a series of aims you set and worked that were hard to achieve. When you wanted to shoot for the stars, when 
you pulled an all-nighter to finish your homework assignment on time, when a friendship ends. This is what 
happens to the main of 'A Scene from the Suburbs' written and directed by Spike Jonze. The  young boy 
remembers THAT summer when everything changed. 
I sometimes use this short film as a way to assess the narrative or as a tool to work on the past tenses and 
the memory. 
WARM-UP 
● Ask your student to bring an album of their parents when they were young teenagers and tell them to 
find an anecdocte that changed their parents' lives. 
● The following day, tell them to expose their father or mother's memory of that particular moment with 
the picture that goes with it. 
● Make them remember about a time you had to act braver than they felt. Where were they? Who were 
they with? No need to write anything yet, just let them talk. 
 PROCEDURE 
Announce that they are about to watch 'A Scene from the Suburbs' by Spike Jonze. You can find the link here 
www.vimeo/36170225 (duration 29 minutes approximately). They'll have to write a time line because the story 
goes back and forth and they'll have to tell it in the way and in the order as it appears on the screen. The video 
is English and with no subtitles so depending on your learners' level you may or may not give a little 
introduction about the plot. 
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The  story follows a groups of high 
school kids living in a paranoid 
alternative society in the suburbs (you 
can relate it to the song 'No Surprises' 
by Radiohead as a follow-up) where 
martial laws rules a stretch of repetitive 
houses and lawns. It imagines an 
America where towns are separated by 
checkpoints and heavingly armed 
guards. But the most important is how a 
strong friendship falls apart while the 
militant world is more and more 
present in the suburbs. 
Now the moment has come  to play 
the movie and remind them to takes 
notes for later. When the short-cut is 
finished, ask them to write the main 
character's story as their own. Here 
there is an example of a student who 
did this task as an assessment of the 
narrative, this composition has been 
written by Martina Navarro, a 6th form 
student of mine. 
EXAMPLE 
That summer we spent some great time together. I just remember the moments I lived, but I'd like to 
remember the moments I haven't been there. We were all friends: Winter, his girlfriend, two other guys and me. 
I had a lot of fun with all of them. I worked in a restaurant. However, things began to change. All started when 
Winter's brother came back. He was a rude man, because he was part of the army. He wanted his brother to 
change, to become more mature. Winter thought his brother wasn't a human due to his behaviour. He thought 
differently from the rest of us. He was sitting down around the fire alone next to us. He was thinking about his 
things: he thought he was caught in a dream when he decided to “wake up” from that dream, he told us he 
didn't know what was going to happen to us. 
And moreover, the army detained us, they were asking for his name, and he didn't want to tell them. I had 
to.That's what happened. He was separating from the rest of the group. We didn't see him anymore. He was 
staying at home, and he said he needed to be alone. He cut his hair like one of them. He was angry at me all the 
time and finally hit me. He wasn't Winter anymore. Now, he was one of them. He became one of the bad ones. 
Now, I just try to remember the good moments. A lot of flashbacks come sonstantly to my mind. He has 
changed, but those memories haven't. I'll always remember that summer as a good one, although the war in 
the suburbs changed everything, even Winter. 
If you take a closer look to Martina's composition, you'll be able to see the importance she gives to memory, 
about the difference between past and present. But over all, she expresses the main character feelings, how he 
connects what is happening inside of him and the changes his best friend suffers. Two groups are fairly defined 
according to her: hia group of friends (the care-free teenagers) and the soldiers. Moreover, she describes how 
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the arrival of Winter's brother influences his silings's behaviour and later conversion to 'one of them'. It's like 
the sweet child rebels himself against the establishment but he joins in. I've highlighted in bold the connectors 
and underlined the verb tenses used in order to show the richness of the composition. I personnally think that 
with a good command of the punctuation a relatively simple use of the grammar, she has been able to show 
this feeling of a bittersweet memory, of this turning point, that summer when everything changed. 
FOLLOW-UP 
However, if you want to give an extra boost to your students' writing, you should introduce some 
remembering and sensing collocations like: 
 I had/got the impression 
 I sensed some tension 
 I had a feeling 
 I should have trust my intuition 
 my short-term/long-term memory is ... 
 she/he reminded me strongly of ... 
 I vaguely remember 
 My mind went blank 
 I distinctly remember 
 my memories fade as time passes 
 he was ridiculously over-sensitive 
CONCLUSION 
The fact that writing can be successful among your students is part of what motivates us to put care into our 
writing. And in cases where we are not able to get such immediate, direct, tangible feedback, we may need to 
be particularly careful in rereading and editing a text before hand it away to a reader. It's important for the 
narrative to never loose track of the timeline and to make it understandable for the audience. The fact that the 
movie is recent and the characters involved are young should be an asset to motivate a class who is too used to 
writing directionless and audienceless tasks. ● 
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Herramientas para la creación, presentación y 
difusión de contenidos en el aula 
Título: Herramientas para la creación, presentación y difusión de contenidos en el aula. Target: Profesores Enseñanza 
Secundaria. Maestros. Asignatura: Didáctica. Metodología Educativa. Autor: José Ricardo Gago Conde, Lcdo. en 
Química Industrial/Ingeniería Química, Profesor de Tecnología en Educación Secundaria/Profesor 
Asociado.Universidad de León. 
 
Resumen: La utilización de dispositivos multimedia, proyectores LCD, pizarras digitales, tablets,  en la 
práctica docente habitual; conlleva la utilización de software adecuado para la edición, presentación y difusión 
de contenidos que responda de una manera adecuada a los nuevos planteamientos pedagógicos derivados de 
la utilización de estos sistemas. 
INTRODUCCIÓN 
La integración en el aula de instrumentos asociados a las nuevas tecnologías: ordenadores, tablets, pizarras 
electrónicas, proyectores LCD, unido a la posibilidad de su conexión e interacción con la red; nos obliga a 
realizar un replanteamiento pedagógico y didáctico en cuanto a que tipo de contenidos son necesarios en un 
entorno educativo en el cual la información está al alcance del alumno, y sobre todo a cuales son los métodos y 
las herramientas más adecuadas para una adecuada acción educativa.  
La pizarra de tiza tal y cual la hemos conocido va quedando en desuso a medida que se producen la mejora 
en los equipamientos de los centros; las aulas de ordenadores en red que disponen de proyector LCD,  las 
pizarras digitales son cada vez más habituales en los equipamientos ordinarios de los centros. 
La implantación de estas nuevas herramientas, implica necesariamente un cambio pedagógico relacionado 
con la forma en que aprenden nuestros alumnos, además de los imprescindibles cambios en los procesos de 
enseñanza aprendizaje en nuestra práctica docente habitual. 
A nadie se le escapa que las posibilidades de interactividad, de capacidad multimedia, de manejo de la 
información que ofrecen las nuevas tecnologías, superan en su potencial didáctico a cualquier otro proceso de 
cambio pedagógico que se haya realizado en épocas anteriores.  
Por ello es necesario reflexionar sobre la utilidad  de los instrumentos, además de las posibilidades de uso 
pedagógico que podamos hacer de ellos; es decir  de la metodología más adecuada para su aplicación en las 
aulas. 
El presente artículo pretende ser un análisis de algunas herramientas útiles para la creación y la presentación 
de contenidos en el aula; además claro está de su difusión.  
El abanico de posibilidades en este campo es inmenso y dada la importancia que en el proceso de enseñanza 
aprendizaje tiene la presentación de contenidos por parte del profesor, creo que puede ser interesante 
reflexionar sobre las utilidades de cada herramienta de cara a una buena  elección teniendo en cuenta los 
contenidos y la intención didáctica que se pretenda.  
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No debemos olvidar que para (McLuhan, 1998) el gran teórico de la comunicación, “el medio es el mensaje”, 
por ello es necesario prestar especial atención a la forma de presentar los contenidos; es decir los medios 
utilizados, ya que en función de estos  la eficacia y por tanto los resultados obtenidos pueden ser diferentes. 
HERRAMIENTAS DE PRESENTACIÓN DE CONTENIDOS. 
PowerPoint  
Es la herramienta de presentación de office. Poco hay que decir de ella ya que es conocida por su integración 
dentro del paquete ofimático office. Se mantuvo durante muchos años, como una de las herramientas más 
potentes para la presentación de contenidos. Tiene el inconveniente de que es de pago. Actualmente existen 
otras herramientas que por lo menos alcanzan su efectividad y además son gratuitas. La inercia de años de 
utilización la sigue manteniendo como uno del software más utilizado para la presentación de contenidos. 
Impress (http://es.openoffice.org.) 
Forma parte del paquete de código abierto y gratuito OpenOficce. Es mas intuitivo en su utilización a mi 
forma de ver que PowerPoint. Presenta cómo ventaja fundamental, el disponer de una guía desde el inicio de la 
aplicación que acompaña al usuario en el proceso de elaborar la presentación. Esto no ocurre en Powerpoint, 
que se inicia con la primera diapositiva en blanco. Tiene prácticamente las mismas opciones que powerpoint, 
aunque se nombran de forma distinta. La experiencia con alumnos inexpertos, me demuestra que es más fácil y 
rápido hacerse con impress de una forma efectiva que con powerpoint. Es gratuita en cuanto forma parte de 
un software libre.  
HERRAMIENTAS ON LINE DE PRESENTACIÓN DE CONTENIDOS. 
PREZI (http://prezi.com) 
Es una herramienta que se encuentra disponible, previo registro en su página. Aunque la versión gratuita 
esta limitada con respecto a la profesional, ofrecen licencias para estudiantes y profesores solo con registrarse 
a través del correo electrónico. 
Basta darse una vuelta por su página y ver algunas de sus presentaciones para darse cuenta de que se trata 
de un nuevo concepto en la presentación de contenidos, mucho más potente en cuanto a gráficos, textos, 
videos e imágenes. 
Es una herramienta muy potente para profesores, dada su capacidad de interacción multimedia, de videos y 
gráficos. Es intuitiva y su editor aunque esta en ingles, permite en poco tiempo hacerse con el dominio del 
programa. Es uno de las herramientas de mayor auge en los ámbitos académico, congresos, Universidad, 
debido a su gran potencia en el tratamiento de las imágenes. 
Google docs  (https://docs.google.com) 
La herramienta de elaboración de presentaciones de Google docs, forma parte del paquete de herramientas 
on line que proporciona Google.  
